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Principal Exam iner Report  WHI 03 D 

 

WHI 03 is a new I nternat ional Advanced level exam inat ion and this is the 

second exam inat ion series for it .  WHI 03 1D is divided into two sect ions. 

Sect ion A com prises a com pulsory source based quest ion and assesses 

source analysis and evaluat ion skills(AO2) . Sect ion B consists of two 

essay quest ions of which the student  is expected to answer one of them . 

They will assess the knowledge and understanding of the period in 

breadth (AO1) . Quest ions, in this sect ion, will be set  so that  they 

connect  two or m ore of the key topics in the specificat ion and will target  

a range of concepts which m ight  include cause, consequence, 

significance, sim ilar ity/ difference and change/ cont inuity.  

 

The t im e available for the paper did allow students the opportunity to 

plan their  work and m any took advantage of this as evidenced by the 

plans included. However, this was not  the case with all and it  would be 

advisable for candidates to spend a short  while get t ing their  thoughts in 

order before writ ing their  answers. This would be relevant  to both 

sect ions of the paper. 

 

I n general,  it  was sect ion A that  seem ed to present  the greater 

challenge to the students as they had to consider two pr im ary sources 

and their use to the histor ian in invest igat ing an histor ical issue. 

Difficult ies were encountered in m oving beyond surface com prehension 

of the sources and evaluat ion which was lit t le m ore than either 

stereotypical judgem ents or, at  best , quest ionable assum pt ions drawn 

from  the sources.This was part icular ly the case when dealing with the 

provenance of the sources. Those that  were m ore successful drew 

inferences from  the sources and interrogated the evidence with support  

from  relevant  contextual knowledge that  was applied to illum inate the 

points being m ade. 

 

Sect ion B responses generally scored higher m arks as there was m uch 

greater focus and engagem ent  with the stated issues in the quest ions. 

Many responses showed good knowledge of the periods studied and 

were able to develop argum ents which crossed and linked the key topics 

being considered. Although som e essays rem ained predom inant ly 

narrat ive they were in a m inorit y. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Com m ents on I ndividual quest ions. 

 

Quest ion 1. 

 

For quest ion 1 st ronger responses showed a clear understanding of both 

sources and were able to draw out  inferences from  them  which related 

to the reasons for Barack Obam a’s victory in the 2008 president ial 

elect ion.Good contextual knowledge was deployed to discuss the 

st rengths of the evidence and som e considerat ion was given to 

interpret ing the m aterial in the context  of the values and concerns of the 

society from  which it  was derived.The very best  interrogated the 

evidence and m ade clear supported judgem ents which weighed up the 

st rengths or otherwise of the m aterial in relat ion to the invest igat ion 

under considerat ion.The lat ter point  is im portant  as the focus of 

responses needs to be direct ly on the area of invest igat ion asked in the 

quest ion.  

 

Weaker responses appeared in a num ber of different  form s. There were 

those where paraphrasing of the sources dom inated and very few, if 

any, inferences relevant  to the stated issue were m ade. I n these types 

of responses contextual knowledge was often lim ited and, if evident , 

used to sim ply expand, confirm  or challenge m at ters of detail in the 

sources. However, in som e responses there was considerable knowledge 

displayed and focused on the specified enquiry but  with alm ost  no or 

except ionally lim ited references to the sources. As this quest ion is 

target ing AO2 (analysis and evaluat ion of source m aterial)  these kinds 

of responses cannot  score highly. Moreover in a significant  num ber of 

cases knowledge displayed didn’t  relate to the president ial elect ion but  

m ore to Obam a winning the earlier Dem ocrat ic nom inat ion. I n other 

instances, where ut ilit y was addressed through the provenance it  was 

often based on either stereotypical judgem ents or quest ionable 

assum pt ions. This often took the form  of com m ents such as all 

j ournalists are t rustworthy (Shipm an)  or as he is a professor we can 

t rust  what  he says(Jam es) . 

 

Quest ion 2 

 

This was slight ly the m ore popular of the two quest ions. The quest ion 

considered the success that  southern Dem ocrats had on prevent ing the 

advancem ent  of civ il r ights in the years 1865-77 and 1933-45. St ronger 

responses clearly addressed the successful influence they exerted over 

both periods. Key areas such as the period of President ial 

Reconst ruct ion and  the New Deal were explored and discussed using 

valid cr iter ia to judge success. This was then counterbalanced by 

discussion of the advances that  st ill took place despite the opposit ion of 

southern Dem ocrats, thereby challenging their  overall success.  

 

Weaker responses tended towards either narrat ive or generalisat ion. I f 

analysis was present , the support  offered tended to be lim ited in both 

range and depth. Weaker responses also found it  harder to out line 

clearly the influence that  southern Dem ocrats faced and so st ruggled to 

m ake supported judgem ents relevant  to the quest ion. Occasional 



 

responses only engaged with one of the two periods given in the 

quest ion and so lim ited severely their abilit y to score highly. 

 

 

 

 

 

Quest ion 3 

 

This quest ion was also popular and asked students to look at  the 

influence that  individual cam paigners had in advancing civil r ights across 

two different  t im e periods. As expected knowledge was st ronger for the 

period 1954-68 where the influence of those such as Mart in Luther King, 

Malcolm  X and others such as Rosa Parks were often successfully 

discussed. For the earlier period of 1883-c1900 the best  answers often 

considered cam paigners such as Booker Washington or I da Wells to 

highlight  the growing influence. The best  answers then considered and 

weighed up the relat ive im portance of other factors in advancing the 

cause of civil r ights.Popular am ongst  these were the influence of 

Suprem e Court  judgem ents and specific presidents such as Kennedy and 

Lyndon Johnson. 

 

 Weaker responses tended towards either narrat ive or generalisat ion. I f 

analysis was present , the support  offered tended to be lim ited in both 

range and depth. Weaker responses also found it  harder to understand 

what  was m eant  by cam paigners and so just  focused on any individual. 

This m ade it  harder to m ake supported judgem ents relevant  to the 

quest ion. Occasional responses only engaged with one of the two 

periods, m ainly 1954-68, given in the quest ion and so lim ited severely 

their  abilit y to score highly. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Students are offered the following advice for the future:  

 

Sect ion A 

 

•  Students need to draw from  the sources inferences that  are  relevant  

to the enquiry in the quest ion These inferences should be developed 

through the use of contextual knowledge which is relevant  to the 

enquiry in the quest ion 

 

•  Students need to m ove beyond stereotypical judgem ents or 

assum pt ions that  are quest ionable and unsupported when engaging with 

the provenance of the source 

 

•  Students need to consider the weight  the evidence has in helping them  

reach judgem ents relevant  to the enquiry 

 

•  Students should consider the stance or purpose of the author of the 

source and be aware how this m ight  be affected by the values and 

concerns of the society at  the t im e it  was produced 

 

•  Sources should be interrogated with dist inct ions being m ade between 

such things as claim s and opinions 

 

•  Students m ust  avoid engaging with the enquiry sim ply from  their  

knowledge. The answer needs to be focused on how the sources help 

the histor ian and knowledge used to discuss the inferences or points 

ar ising from  the sources. 

 

 

Sect ion B 

 

•  Students need to read the quest ion carefully so as to fully understand 

the t im e periods being considered and the full range of issues that  they 

are being asked to consider 

 

•  Students would benefit  from  taking som e t im e to plan their answers. 

As the exam inat ion is quite generous in it s t im e allocat ion this would st ill 

allow plenty of t im e to write the answers 

 

•  Students should consider what  cr iter ia m ight  be used to shape or 

reinforce the judgem ents being m ade 

 

•  Students need to avoid descript ion and develop analyt ical responses 

which m ake clear and supported judgem ents relevant  to the quest ion 

 

•  Students should t ry to establish links between the argum ents being 

m ade and, if relevant , weigh up the relat ive im portance of them . 
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